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1. Distinguish key factors associated with success of graduate 
advising.

2. Describe the role of different stakeholders in supporting the 
advising relationship.

3. Assess local institutional factors that promote good advising 
relationships.
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• Context – why is this important?
• Project background
• Survey instrument
• Results
• Response plan
• Key takeaways
• Looking ahead



Context of Graduate Education
• Graduate students are important members contributing to the 

academic and research community.
• Recruiting students is expensive (time and money)
• Graduate advising can make or break a student’s experience.

oPoor advising is a top reason for attrition
oSupportive advising relationships can mitigate the adverse effects of 

burnout caused by mental health challenges
• Graduate students are a vulnerable population

oFunding usually tied to advisor (and advisors are typically determined 
before students arrive on campus)

oOften students and employees, but roles are not clearly delineated.
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Context of Graduate Education, OSU
• Graduate program administration is decentralized

oDifficulty overseeing and resolving graduate advising issues
oStudents can 'get the runaround'
oLots of offices dealing with graduate students

• Replete with resources, however fewer options may exist for Graduate 
Students vs Undergraduates
o Difficult for students and faculty to find resources when needed
o Can be unclear whether resources are available to graduate students
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Project background – Summer and Fall 
2023
• CFAES Office for Research and Graduate Education (developed in 2019)

o No direct oversight of graduate programs, this is done at the department level
o Little control to create new policy, this is done at the department or university level
o Supervise the college Graduate Student Advisory Council

• Held formal listening sessions in Wooster
o Students named advising relationships as a top concern, but it was difficult to 

pinpoint the source of these challenges. 

• Informal Columbus campus feedback from students

6



Why do an assessment?

• Faculty perspective is typically given more weight, while 
student experiences aren’t consistently monitored

• We were getting conflicting information from different stakeholders

• Other surveys and reports were not showing the full picture
• CFAES Campus Climate Survey (2022)
• OSU Ombuds Report (2023)
• Grad Student Experience in the Research University (SERU) survey 

(2023)

• Needed more information to target solutions
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Key stakeholders

8

• Graduate Students
o CFAES Graduate Student Advisory Council (GSAC)

• Graduate Faculty
• Program level administrators (faculty & staff)
• College level administrators

o Office for Research and Graduate Education
o Office of Diversity, Equity, and Inclusion

• University level administrators
o Graduate Student Ombuds
o Counseling and Consultation Services (CFAES embedded counselors)
o The Graduate School



Grad SERU Results
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Our college has programs represented in different 'colleges' as well as 
two main campus locations

https://dataviz.rae.osu.edu/#/views/gradSERU2023/CharacteristicsoftheAdvisor?=null&:iid=2


Grad SERU Results
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No ability for students to select 
less than 2 times per month; notice 
low response numbers



Grad SERU 
Results
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Overall these results 
seem good - so how to 
pinpoint what we were 
hearing outside of this 
survey?



OSU Grad Student Ombuds Report (2023)

• "Students reported several challenges with their advisors, 
including toxic behavior, lack of timely feedback, insufficient 
exam guidance, and non-constructive criticism. They felt 
disrespected and unsupported, particularly regarding mental 
health issues and necessary accommodations. 

• Conflicts often arose from heavy workloads and perceived 
hindrances to their research progress. Many students feared 
retribution if they raised concerns, leading some to seek advice 
from the GPS ombuds or consider formal complaints, 
sometimes waiting until after graduation to do so." 12



Graduate Student Survey

• Purpose: Assess the quality of graduate student advising in the College of Food, Agricultural, and 
Environmental Sciences (CFAES)

• 23 Likert scale items

• 1 open-ended question

• Open from January 31, 2024 – March 1, 2024

• 152 completed responses (23% response rate)
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Faculty Survey

• Purpose: Assess the quality of graduate student advising in the College of Food, Agricultural, and 
Environmental Sciences (CFAES)

• 21 Likert scale items

• 8 multiple-choice questions

• 3 open-ended questions

• Open from April 22, 2024 – May 10, 2024

• 99 completed responses (30% response rate)
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Major Findings

Differences between groups (e.g., gender, race, campus)

I am comfortable sharing my professional goals with my advisor.
• Men graduate students felt more comfortable when compared 

with the overall mean (p < 0.05)
• Columbus students felt more comfortable than Wooster 

campus ( p < 0.05)
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Major Findings

Mean SD
I feel that graduate students begin their program with the academic rigor they need 
to succeed. 3.37 1.08
I know how to direct international graduate students to appropriate resources 

(e.g., visa questions, work requirements). 3.08 1.20
I know the resources available for international graduate students. 3.03 1.11
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Major findings – Dept Differences



Differences Between Students and Faculty
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Mean

Faculty: It is important to advise students based on their specific needs/wants.​ 4.54​

Student: I feel comfortable approaching my advisor when I need personal support (e.g., mental health, 
family emergency).​

3.88​

Mean

Faculty: I provide clear expectations to my advisee(s).​ 4.32​

Student: My advisor provides clear expectations.​ 3.78​

Mean

Faculty: I provide guidance to my advisee(s) on producing publications and presenting research.​ 4.63​

Student: I feel my advisor provides guidance to produce publications and present research.​ 4.08​



Dissemination of Survey Results

• Meetings with departmental leadership and faculty
• Graduate Program Coordinators and Faculty Administrators
• Graduate students

oPresented results to CFAES GSAC
oOrientation
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Survey Identified:
Misaligned expectations

• Disseminating results

• Developing Rights and 
Responsibilities 
documents for students 
and faculty
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Survey Identified: 
Skill gaps for students

Survey identified: 
Knowledge gaps for faculty

• Developing resources 
and workshops to target 
skills (i.e. resources for 
faculty to support 
international students)

• Encouraging further 
mentoring training
o Ohio State Mentoring 

Initiative

Targeted Response Plan

• Developing first-year 
series
o Communication
o Time management
o Resilience and 

Mental Health
o Career development

• Centralizing educational 
opportunities online

W
e 

ar
e:

https://u.osu.edu/osmi/
https://u.osu.edu/osmi/


Survey Identified:
Strain on Faculty Time

• Enhancing resources to 
streamline advising
o Mentoring plans
o Assessment
o International scholars

• Sharing college and 
university resources
o SLDS
o DEI coaching
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Survey identified: 
Unclear consequences for 
bad behavior

• Speaking with college 
and departmental 
leadership so they 
understand their options

• Clarifying grievance 
procedures and 
consequences

Targeted Response Plan
W

e 
ar

e:
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• University of Colorado Graduate 
Student Bill of Rights and 
Responsibilities, 2010 - link

• Pennsylvania State University 
Graduate Student Bill of Rights, 
2012 - link

• CFAES Graduate Student Advisory 
Council, 2024 - link

Student Rights and 
Responsibilities

https://www.colorado.edu/graduateschool/sites/default/files/attached-files/graduate_student_bill_of_rights_and_responsibilitiesj.pdf
https://www.asgaonline.com/Uploads/Public/sup_6_grad-bill-of-rights_final.pdf
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• University of Colorado, Boulder: 
Professional Rights and Responsibilities of 
Faculty Members and Roles and 
Professional Responsibilities of Academic 
Leaders, early 1980s (link)

• Pennsylvania State University Faculty 
Rights and Responsibilities, 1973 - link

• CFAES working on this

Faculty Rights and 
Responsibilities

https://www.colorado.edu/fds/professional-rights-and-responsibilities-prr
https://policy.psu.edu/policies/ac76


What did we learn?
• Faculty think they are doing a better job than is perceived by the 

students
• Advising vs. Mentoring mindset
• Poor advising relationships can create a toxic culture. Environment 

also important
• Stakeholder groups and expectations vary
• Need for improved oversight

o Who is responsible to resolve issues? More clearly defined levels of 
administrative authority

o Promotion and tenure or faculty P status
o Annual assessment processes
o Two-way performance evaluations
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Faculty Reactions Varied

• Deflect
oValidity of survey
oThere is nothing we can do
oWe are not trained to address mental health issues
oStudents lack preparation and work ethic

• Accept
oWe can do better
oChampions for the students
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Looking ahead
• Understand that a power dynamic (financial, academic, visa) 

exists but should never be exploited.
• Provide individualized advising without sacrificing standards.
• Acknowledge that student preparation and expectations can be 

issues.
• Regularly meet with and provide feedback to advisees.
• Appropriately address conflicts.
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Looking ahead
• Balancing critical feedback with encouragement
• Some advising philosophies are not appropriate

oSink or swim
oFrustration/fear is good

• Most graduate students will not become faculty
• Mental health issues are more prevalent
• Faculty “badges of honor” can negatively impact graduate 

advising
o International travel, service duties, invited lectures, etc.
oMust make provisions for your absence 31



Looking ahead

• New funding requirements and revamped training
• CITI RCR Training: Mentoring and Healthy Research Environments
• NSF Mentoring Requirements (PAPPG (Chapters VII.B.7 and 

VII.D.1.b[iv])
oMentoring Plans created by faculty (OSU specific templates)
o Individual Development Plans created by trainee
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https://new.nsf.gov/policies/pappg/24-1
https://new.nsf.gov/policies/pappg/24-1
https://urldefense.com/v3/__https:/buckeyemailosu-my.sharepoint.com/:w:/g/personal/gentry_50_osu_edu/Ec3Z2OynDa9EkY88Kt_M9wkBTgPykbZX2PAWA8WQ5rwuBA?e=LgYl6B__;!!KGKeukY!yUT_oxoCfyM_SUnyyFyE06z_aj_v5Q7iATOEYVqPyGsqRD8q6tL9IbMEZGKkT9Rncig_uLQ-ZmL3HIqsgvbrOBASKMDklTk$
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